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- As part of the Midwest Center/Consortium for Planned

‘ Chahge, the Universlty ot Louisville School of Educatlon and the

_ Louisville Public Schools”designed a program for the training of a

‘ -Ynew professlonal" to help alleviate’ problems of inner-city students.
Main goals of the program were: (1) to improve, the. -competence of"
pupll personnel workers by. helping them understand the culturey value
system, and community’ standards of the clients’ belng served, and help~
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theaeffectlveness‘of the pupil persomnnel s staff by prov1d1ng anﬁ@

~ .opportunity for personal growth and development through group

~ interaction experiences; (3) to develop an effective model- for ¢he
‘operation of a Pupil Personnel. ‘Team in individual schools; _(4) *o
develop a model for “the Tesolutioén of staff and adm1n1strat1ve—‘
'problems' and (5) to redefine the role of counselors, .whereby they
become consultants to teachers as well as counselors to studensts..

‘jParents of students .vwere actlvely involved , in the, program. Pupil

jvpersonnel workers enrolled in the unlverslty to take courses and
;participated in several. workshops organized to realize the goals
stated. Most of the major goals of the ‘program were reallzed. Lt
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1. Tofincreasé the 'cf'fcctiv'cnbcssvofv the pupil personnel sti‘ff‘ vt')y p;dvidipg "aﬁ opportunity for pcrsoné.l human .
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[ The Lduisv_illt PuBljc “School S)"Stcm was 'suf'fcr';ng all the pains and agonies bcing‘ c_xpcﬁcnccd by inner-

v (%4 .

-city schools throughout the nation. Middle-class white.flight to suburbia” had increased” the nuinber of Black = .
“students to 50 per cent. Discipline had eroded to the point where teachers clamored for protection. There was - -

less than a 40 per cent ,chance that a ‘youth entering an’inner-city junior hlgl; school would. complete high scheol.

.One report listed Louisville as being second only to Philadelphia in drop-outs.” The exceedingly low academic

achievement leyel had continued to drop lower each year of ‘the preceding decade. - » P '
‘Even :thdi;gh' the University of Louisville School of Education’ is Jocated within thé boundaries of the Louis-

ville Sthool District, an"invisible ivy-covered wall scemed to insulate the College from the igonizing problems.

that plagued. thc surrounding school ;ystcm'.'

. . - . -’ o ¢ “"’" . 2 ’ - - N . T .
.~ The. possibility of obtaining a grant for Pupil Perschnel . Services t'h‘r6‘ugh EPDA challenged “the university

and the Louisville Public Schools to design a program for the training of a “new professional” to hél'p*:al‘léviatg!

problems of. inner-city students.” From the beginning, it ‘was agreed that this project was to- be a reciprocal

“learning cxperience. Staff from the - university’s Counselor: Educati@ Unit were to {x?in pupil personnel workers.:
| in techniques for dealing with inner-city children. But of ‘equal or even greater importance was the opportuhity
for rank and file pupil personnel workers to expose the university professors to the real world of inner-city schools.” ‘
-Suclf an interaction; hopefully, would bring about both institutional and personal changg . . . change which would»
| hélp reverse the tapid deterioration of inner-city.schools: R e

N .

i

""" . Eight goals were agreed upon: - _ S __ A

‘..‘< . . /

owth and cicv'clo'pm'cnt' through group-intcraction experiences -

Yo develop an effective model for the dperation of -a Pupil Pcrs'aniel;Téam in individual schools

3. -To increase the cffectiveness of all student personnel services to staff’ members through the .utilization  of

| 10. To improve the skills of pupil personnel workers in consulting with parents '

'grOuP processes e’ -

i 4. To redefine the r(;l/c of counselors, whereby they become consultants to- teachers as well as counselors “to

_students !

. 5. To_develop 'a'modcl for the raolution_'bf sta_.{f and ad;hinistrati‘v‘c"'prqblems by the uﬁc of Conflict Manage- .

b

- mentLabs © , _ : R
6. To achieve a multiplier effect of the project by training the  administrative staff of!
. Services Department to become trainers of personnel workers (in the school system ) not directly associated with:

the project. - : - .

group dynamics and. ihc ‘consulting role . : ‘ S
8.  To provide opportunities for.the Coungelor.Education staff at ‘the ‘university to discover methods of coun-
-~ seling with inner-city students by serving as both trainee and trainer in. the project schqols.

| -7. To develop at the University of Louisville a pre-sérvic—'c training program which focuses on thc.;lﬁ'réas of

»

ity goals developed: ~ - . | .

" and community standards of the: clients being served

s 9 . To iniprove 'tht_.:;_compct‘cncc of pupil ._pcx's'onnél workers by heiping them understﬁnd the culture, value systém,

Al

R . . . . :
'The project was co-directed by the head of the Counselor Education Unit of the university and the director
of the Division of Guidance Services Qf‘ the school district. Fourteen inner-city schools, identified as not meeting the
- needs of the vast majority of their students, were selected as target schools. All pupil personnel workers—coun-
 selors, social workers, visiting .teachers, nurses, counselor aides, and pblice-school liaison officers—were invited’
| to participate in the project. What turned out to be one of the most constructive components of the project was :
 the Advisory Council. The council included five parents, a school nurse, .a paraprofessional counselor aide, the
j assistant dean of the-School of Education; and later, the director of the Division of Guidance Sefvices of the State’
| Diepartment of Education. THe participation of the parents on the council in virtually all phases of the project -
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Because of significant input from parents.and the continual evaluation that went on, two further high prior- ",
' ' ) . : . 2 -




provndcd mvaluablc lnSlghts lnto the rcasops why pupll pcmonncl workcm ‘falllng to undcmtand “the culturc of |
( those they ‘would help, so frcqucntly were- ineffective in their work. :

- ‘The academic structure of the project remained basncally the same throughout the thrcc ycars All paruéxpa[r '
- were, enrolled at the unlvcrsqty cach semestef in 2’ ‘course cspccnally designed for the project. - \Jndcrgradua es, '.‘ Lo
~ AB. degree persons, and posi-master’s. degrcc persons were sometimes enrolled for collcgc credlt in.the same

courses.) The instructional program contained three componcnts (1) two-hour formal’ class instruction’ each f
-+ week, {2) small group meetings in the schools to critique the effectiventss of new techniques, and (3) individual P
- practicum in, the $chools with a university staff member .alternating as supervisor and partncnpant Through this*
dlre/70n-sm: partncnpatxon, thc university stafycamc‘o undcrstan’d first hand, the problcms ‘of th’c mncr—cnty _—
school T - L . L oo -
The socnablnteractlon between pcxsons of widely varylng 80Ci0-economic, educatlonal and ctltuyal back- . ‘
. grounds _ éontnbutcd much to the learning experiences. A wide variety of m/orks ops, ranging in lcngt‘{?rom one
. day to three weeks, were conductéd dunng the ‘three years. Among thc more important were: v('orkshd})s focus-
ingon: : , . .

. ol

-

“Intcrpc sonal Rclatlons :
“Upgrading Group Counselor Skl“S” :
“Conflict Management”
- “Summer Planning’ Rctrcat—Dcveloplng a Plan for Actlon
o “Oncntauon of Principals to Change Concepts”
“Evaluation Retréat—Process and Product”

“Parent Effectiveness Tralnlng : RO : oL
“Paraprofessional (CQP) Trammg—Prcparmg Paraprofcssnonals to Work on Changc Teams”

1

.

TR

~AS a result of the many-exciting events-and proccsscs which occurred during the three years, many. changes -

came abofit. Perhaps one of the most important accomplishmients was the warm, trusting relationshi which was
‘»gcncratcd between the university and the publlc school system. Each now feels free to call upon the other for K
Al

assistance when nccded » : o

Among the accomphshmcnts scen at the project ‘schools were: . .

.

Growth of the staff members in lntcrpcrsonal rclatlons so that thcy bccomc warmer, more undcrstandlng,
and more cmpathlc to individuals served : ‘ :
An increased awareness of the culture of the clients bcnng served
* The development of the Pupil Personnel Team approach to thc solution of studcnt problems
A fedefinition of the traditional role of counselor to create a “new profcsslonal »  New. counsclor functlokf/
" include:. (1) consultation with teachers; (2) group counselmg ‘with children; (3) group counselmg with par- ‘
ents; and (4) partxcnpatlon on a PPS team. (A de- emphams of routine admlmstratwe duties served to free
- counselors for theif now expanded functions. ) ' , ‘
5. A demonstratlon -of efféctnvencss by reversing the downward and the upward trcrﬁi in dropout rates.
* Changes at thc Collcgo of Educatnon levelincluded : o
1. . Increase in. mlnorlty group staff members. .
'Changes in teaching methods which now 1nclude Multl—chel Teachlng, Tcam Tcachlng, “On Site’” Tcachmg,
and interdepartmental team teaching. _— .

.

Creation of three new courses specifically for the tralmng of the ‘“‘new profcssnonal 7 and extensive revision of
all éstablished courses through the dcvclopment of a transportable model for university curriculum renewal—
involving necds assessment, experimental prcsentatlon with feedback; and final modification, ° :
Estabhshment of two new degree programs: (a) a post-master’s Educational Specialist degree “for counsclors -
moving up the educational ladder to-achieve competency for the “new’ professional.”” (b) An A.B. dcgrcem
L Gulincc and Counsclmg, this latter, degree may eventually prove to have rcvoluuonary cffect on counselor edu- .
-~ catidn’in America. It would provndc for an entry level inthe-schools with an A.B. major in Guidance and Coun-
seling, (instead of"an entry level with a M.A. tacked on as an appendage to_the regular teacher’s certification).
~ Thusa professional career. ladder would be creatcd baccalaureate; masm and specialist degrees. State Depart-
- mient officials and school supervxsory personnel havc bcen unprcssed with. the effectlvencss of thesc undergradu-, .
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ate studcnls being used cxpcnmcntally in the prOJcct In fact thc state gundancc commlttee ha$ made a recom-
> mendatlon to thie State Superintepdent of Public-Instruction“that provision be made for certifying A.B. degree
pcrsons with majors in Guidancé and Counseling-and: satlsfymg certain.requirements of the Certification Board.

Until such time that comes about, these graduatcs are: fmdmg jobs ih publlc agencics such as Statc Employ-
: ment Offlca and mcnta hcalth clxmcs . - L .
sy For addmonal mformano concermng this report contact: ’ o ,
';"/,'Wllllam Kelly ’ s * s : n o
3 'Dcpartmcnt of Educa'nonal PsychOIOgy, University of Lqmswllc, Lou1swllc, Kcntucky 40208, . .
, (502)663 6333, - . . o : ! T
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Personnel Category -

I . Co-Directors ‘and Instructors 4

‘ /“..," -
2 Kcy Admmls}ratovs "
: - Associate Dean,
~ School of Bducation

District Supcrmtcndént

o

©

4. Satellite Staff

N

oy

. - Newman Walkcr Supermtcndc&t Lou1svnllc Public Schools

3. Advisory Council (Task Forcc)_ ‘.

' Wlllnam F. Kelly, Chalrman Educatlonal Psychology and Counsclmg )

N

~ George Bcll—Paraprofcssnonal

. Georgia Eugene—Parent © - —_ o
"Thomas]cffn@—Dcan _‘ . . oL

- Thomas H. l@olfveit Profcssorf—lnstructor S

Elsie Barker—Parent k ' o
-Carolyn Tungett—Parent - ¢, ' . 9 :
Mildred Edison—Parent - o - . : ,’

~Anthony M. Gamboa Assistaht Professor—Instractor

COLLABORATORS '
Ftlll‘Namc,)’osltion, Rolc , o ' S

: —Chalrma n-Teacher

]oscph Robmson Dlrcctor Pupil Pcrsonncl Scmcc Louisville Pubhc_

Schools
Thomas ]cffncs, Professor, Associateé Dcan, School of Educatxon Univer-
_ sity of Louisville, Member Advisory Committee (14 schools) too
many to list :

x

Mrs. Rosa Henderson—Parent

Anna Burch—Parent
James Segrest—Parent

Francis Jones—Counselor L M
Dorothy Johnson—School Nurse- ‘ '

Rca Alsup, Assoclatc Profcssor, Associate Dean, School of Educatlon-—

- Instructor Y : '
Joscph Brown, Assistant ‘Professor—Instructor Ao
Eleanor Y. Love, L\ssocnatc Professor—Instructor ! . T e

Edward J. Hayes, Assistant Professor—Instrictor

Dr. Cums hlpps, Director of Gundance Scmccs

State Department of Education, Frankfort, Kentucky

Mr. Gary Slcmhnlter, Supervisor, Secondary School Guidance,
Regional Director, Louisville Public Schools
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CCHAPTER I . .
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o 3 R . v
: .Intr/odug:tlon to the Project. .

Background - . . S oo R

The ar,eé} served by ihg_Lou_isviljc Public School System, with approximately 50,000 students, includes that-

-~ !

pt')rtion'of%]éffcrson County considered the “inner 'city?.of Louisville, - Four years ago when' a proposal for this

project was"being: planned, the Louisville School System was suffering all the pains-arid agonies being-experienced
" by inner-city schools throughout the natio Using. whatever indices; one might select (unemployment, poverty,
welfare recipients, one-parent families, crime, delinquency, school dropouts, ap;dcr‘nioundt:'rachicvcmcrit; etc.)y
the Louisville -Scheol District had the high st- concentration of problems of ariy ;’irca in the state of Kentucky.
- The Louisville situation reflected the t . c
half of the inner-city students came from
 Discipline within the schools had eroded to the point where schools were no longer a haven of safe
' clamoring for: protection. The delinquency rate in_the di§tﬁct', as measured by court referrals, was over five times
the national average. ‘Within the inner city the rate was even higher. The dropout rate was opc of thc'hi‘ghést
among the nation’s magor ‘cities. (There was less than a 40 per cent chance that a youth entering an inner city-
junior- high school would complete high school.) One report listed Louisville as second only to Philadelphia in rate
of dropouts. The exceedingly low academic achievement level, as measured by national norms, had *dropped

lower- each year of the preceding: decade at.an "accelerating rate.

/; teachers were

P}

" erintendent. ‘He instituted a large number of educational reforms with .particular emphasis on a humanistic

ap\px.',oach to teaching. But change is a slow, " difficult-process, Parental resistarice was strong. Many older teachers

" “refused to be shaken out of the apathy which had smothered them for'so long. Younger teachers, expecting over-
night mir;aclcs," bécame disillusioned. And most students continued to suffer from a self-fulfilling prophecy—ex-
“ternally ad internally. Little was expected of them; they expected fittle of themsclves. . Most were unable to
adjust to the freedoms permitted in the new learning strategies.. - .

. - . ~

These are the probleris which, "according to educational textbooks; should be -solved, or:at. least’ ar’hcliorated, o

., by the staff of a Pupil Personnel Department. No one knéw better than the: staff themselves that they were failing.
" They knew they were being stifled by traditionial role definitions, and even on occasions when released from tra-
ditional raUﬁifgis,‘thCy felt inadequate and untrained to meet the challenge. Because of the dire financial condition

of -the school distfict, it was obvious that if improvement was to be achieved, it would come not through an in-

crease in size of the PPS staff but through an increase in staff effectiveness.

. “. The School of Education of the University of Louisville is located within the boundaries of the Louisville
School District. In many ways it might as well have existed in/;m(')thér state. An invisible 'iv'yv-covered wall in-
sulated the College from the agonizing problems that p_lag\l‘gd- the surrounding school system. One of the most
vociferous critics of an experimental program being undertaken in one of the_schools, for example; was an educa-
tional psychology professor who had never been inside the school he criticized. His information came principally
from newspaper accounts. Many would characterize the College as hide-bound to_ tradition, unaware of the
- drastically - changing needs of schools, particularly those o\( the inner. city. Bt there was, in truth, a growing
*_awareness_among many of the College’s faculty and admihis\a-atiou that the school was somehow, in some way,
~ failing.not only the Louisville Public Schools, but all schools in\ the training of pupil personnel workers, Newly
emerging needs of a changing §oci‘ety demanded a new professionalism. ’ ' :

'

In retrospect, the chairman of the Educational Psychology Unit of the Schoo_l‘Q{(iEducation'rec.al,ls, “We weren’t

sure what their problems were, but we knew they weren’t being “qf'fcctive in the inner city.” Even more apropos is
the observation of the Director of Guidance in the Louisville schéols: “These university people were .most sur-
prised when they saw their trainees out there on the job and. realized that much of the “good stuff”” they had been
laying on those students wasn’t the-least bit relevant. It wasn’t what they needed out there on the firing lines.”

. ‘The prospecvtv of- obtaining ~a'wgraht for- Pupil Personnel Services under the Educatjonal Pr(_)fcs_sions_ Develop- N
'ment Act (EPDA) was a challenge to the univcxsity.é.'nd the public school system. It was'a thallenge to take.the -
 initiative in exploring new avenues to ‘make this training. relevant.  The overriding philosophic “objective of thé

1

}Féccd,with..thé§_ﬁ problems, in 1969 the Board of Education 'erﬁpl'oy.cd an inn_ovaii'vc' young educator éls_sijpf C.
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U. S Bureau of Educatlonal Pcrsonncl Dcvclopmcnt could not have mor¢ pcrﬁ_ctly ‘paralleled” the Lou1sv111c
_.needs—to lmprovc thc quahty of education for low income, low-achieving students. In conceptualizing thc ‘new

profcssxonal” to mcct this need, the bureau cstabhshcd spccnflc gundelmcs . .
'EPDA. Rationale . . S "
- The following statement of goals ‘has bccn takrn from the program guidelines provndcd by thc United

. States Offlcc of Education, Educational Professions Dévelopment Act, Pupil Personnel Scrvlccs branch for
"71-72 d ’72-73. Thus thcgc ob]cctwc;gw/ adapted for the Center/Satellite programs.

o AL ¢ undergirding ObJCCtIVC of the-Educational Professions Developmgnt Act-Pupil Personnel Services
Program—as with all programs in the Burcau of Educational Personnel Development—is to help improve the
quality of education of low-income, é:)w-achncvmg students and ‘contribute to informing institutions at all levels
-of thc néeds of these people. The prcparatlon and trammg of ncw profcssnonals who in turn teach others in

“the new interprofessional model is the major means by which this will be accomplished. The more specific

.

goals, therefore, are: s » ,
-t _1.. To improve the qualifications of the trainers and supcrvnsors who are committed to the prcparatlon'
‘ ' of the new professionals ' . "
* .2 To train new profcssnonals to develop programs which: : -

- a. Contain collaborative planning and“evaluative arrangements among the university, school, -State’
R .+ Department of Public Instructlon .and related communities and community agencies;. :
b. Train the new professionals to tram other mcmbcn qf the cducatlonal commumty to function
togethér as a team;, v :
. c. Design, implement, and cvaluatc new profcssnonals trammg programs which are appropriate. for
B " low-income. area schools. = - :
To recruit and train ‘minority -group persons as trainers who will prcparc the new- professional
4. To bring about, both in the institution which prepares new professionals and in the systems where
they function, organizational .change which will facilitate achieving the concept of a collaborative
_ educational commurity for meeting the goals stated above - e
* The above-stated goals are further reinforced by statements from the Educatlonal ProICssnons De-
-velopment Act-Pupil Personnel* Services' Programs: : :
5. Pupil Personnel Service workers should not continuc to work only in their tradjtional specialist areas,
~ such as assigning assessment to school psychologists, vocational guidance to counselors, hcalth service
¢ ‘ to nurses, and community services to social workers. .
* 6.. The new professional spccnahst ought to ‘be concérned ‘with and competent to deal with a vancty of-,
n;(ds fqlt by the teachers, students, community and system while Ivorlung with other specialists. -
.B. The ‘new profcssnonal should use a dcvclopmcnt,al and prcvcntnvc model for human growth and
development. = <o o ’
C. Role changes of. Pupll Pcrsonncl 'Workers should bc reconstructed by focusmg on the actual be--
havior of the pupil personnel worker rather than his professional title, affiliation, or position. '
D.. The cultural gap must be bridged bctwccn students, professionals and/or paraprolessionals who are
educationally or culturally different. : <

i

Aftcr a critjcal review and analysis of the EPDA ratlonalc in conjunctlon with the broadly defined needs- of
.. cach satellite;. thty Midwest Center dcvelopcd the followmg objcctlvcs Wthh were approvcd in thcnr prcscnt form
by cach satclhtc The agrccd upon tcrmmal ob}ectlvcs were:

~M1dwut Ccntcr Terminal Objcctnva

_ = 47 1. Alteration of the trammg programs in universities which prcparc pupll pcrsonncl workers in ordcr to influ-

~ ence the changing of pupil personnel services offered at the school level.
a. - To have each satellite prepare a prospective new degree program or spccnahzatnon which could be adoptcd
- in its university, which would- qualnfy as a trammg program for the “new professional” as defined in the
\ . EPDA rationale* - o -
'b. To have experimental or pilot courses dCVclopcd by thc satellite staff whnch logically relate to thc EPDA
ratlonalc, and have been’ proven cﬁcctwc in tcachmg the skills, conccpts and attitudes the courses. scck to
* provide » . : . A

c. To have_each satellite dcvclop pllot courses of mstructnon thCh are closely rclatcd to the practlcal prob-
lems that face inner city schools : '

d.  To have the university. componcnt of each satellite incorporate. mto its present degree progra.m a course

that deals with cultural awareness, décision makmg and planned systcm changc ,

-

2




-

A

e ‘To ha'e tht State Department of Public Instruction (SEA) adopt the requirement that a course that
_deals with’ cultural awareness; planned system change and data-based* decision making be required for
“certification in PPS and School Social Work for inner city work

s f.  To have cach satellite be able to support ‘the decisions it has made with valid data, to have it secure evi-
 dence of the results it has achieved .and évidence of the effectiveness of its jtrategies
- 2. The new profcssxona!s (entry :md renew :xl) will perform services as trainers, developers, and consultams as wcll
as provide direct services to consumers in schools, by : .
a. Utilizing organizational development and organizational behavior
. b, Providing consultation theory and practice ‘ ' v - LT
c. Urgmg community dcvclopmcnt ’
Dlagnosmg learning difficulties ‘and their couses :
Aiding definition and remediation of communication difficultics o 1
Applying of accountability and evaluation procedures . v
Demonstrating acceptance and operationalization of the -educational community conccpt. (school-
' commumty-umvcrsnty-statc department) : .
h. 'Contlnumg needs assessment for adapting both trammg and services ‘ '
i.  Learning about and implementing prdgrams to focus on cultural and dcvclopmcntal dlﬁcrcnccs
j- Initiating multi-level and multi-discipline. training concepts

*

-
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. A detailed discussion of these objectives and of the acuvmcs designed to meet them can be found in Appcndii
A’ "‘:,

‘ Within thc framcwork of these gu:dclmcs and objccuvcs a proposal was jointly designéd by the Louisville
Public Schools and the University of Louisville: The proposal, submitted in the fall of 1970, was somewhat unique
“in that each party-in this program, to be equally co-administered, sought to learn from the other. This faculty of
‘the College of Education, were. to train Pupil Personnel Service worker$ in techniques of dcalmg with problem

.- children. But of equal or even greater importance; the faculty were alsq to become students—students under the

tutelage of the rank and file pupil personnel workers. These workers would show the university professors the real
“world of i inner city schools; the culture in which they exist, and the problems which plague these youths. *Such
an mtcractxon, hopefully, would bring about both mstxtutxonal and personal change . . . change which would help
" reverse the rapid deterioration of inner city schools. - .

Goals ' - v .

‘While the activities of the three year EPDA pragram werc carcfully geared to satisfy the spccxfl,;: requirements
of the grantor, the real core of the program never veered from the determination to bring about change through the
interaction and mutual education of the university staff and the public school staff. A 'third dimension also
developed. The original proposal called for an Advisory Council which included parents. These parents played
an increasingly important part (as will be detailed later) in the intérchange of ideas and in the dctcrmmanon of S
unmet needs which nec\cssxtatcd new’ role definitions for pupil personnel workers. ‘

In the onglnal proposal presented to EPDA, before ‘the Center-Satellite conceptl’ was developed, eight SpClelC
goals were cétabhshcd Dug to the continual evaluatnon, both internal and, external, these goals were somewhat
modified in wording, . dcfmmon and priority*in subsequent annual proposals. But in reviewing the three-year pre-
gram as‘a complete unity, it became apparent that these goals continued to determine the philosophic dxrcctxon of'
the project.. Briefly summarized, these goals and their underbying assumptions were: '

1.” To increase the.effectiveness of the pupil personnel staff by providing an opportunfty for personal human growth
and dcvelopment through group interaction experiences.
" An’individual working with yjouth cannot function effectively if he does-not feel comfortable about hithself
as a worthwhile human bcmg, or if he does not have a realistic picture of how others sec him. Group ex-
periences—encounter groups, communication skxl]s labs, human potential seminars, etc.—would be used
to help individuals achicve these insights:
2. To develop an effective model for the operation of a Pupil Personnel Team in mdxvxdual schools
Complex and difficult student problems can " best. be remediated. through ef,forts of a team consisting of the
counselor, principal, social worker, school nurse and representatives of applicable public and- pnvatc
‘agencies.- Ultimately time will be saved by the elimination of duplication of efforts, by getting to the core
:of the problem, and by recognizing the strengths and limitations, of individual team mcmbers in dealing
_With the problem. . \ . LN '

T




", 7. ‘To develop“at the University of Louiswllc a prc-scrvnce training program which focuses oh the areas of group

L . - ' - ) /b . . ’ : P
3. ‘To increase thc cffcctlvcncss of Wnt pcrsonnel services staff mcmbcrs through the utlllzatxon of group
pl'OC&SCS . s . )
The ratio of studcnts to staff makes it 1mperaf1vc that, in as mariy ways' as are feaslblc, staff time. be .
v " utilized by worlung with groups. . Instructions in group dynamics will attempt to develop these skills.
4. To rcdefmc the role of counsclors whereby they become consultants to teachcrs as well as counselors to .
students . .= o : : L .
’ Agam ‘the shortage of staff makes it 1mperat1vc that counselors amst -teachcrs in “techniques of deallng
. with many problems directly in the classroom instead of refefring these students to counselors, - -
-5." To develop a modcl for the r&olutxon of staff and admlmstratlve ,problems by the use of Confhct Managcment :
LabS B . " . [N ) .
' Part of the ineffectiveness of pupil personnel staff. membersansts out.of the breakdown of commumcatxons
-and the confusion in lines of authority and role “definition which exists between the serwice personnel and .
the administrative personnel of the school as weéll as between service personncl themselves.. A proccdurc :
: . for resolving these conflicts'is'needed. - = . T - :
6. To achieve a multiplier effect of the project by training the admlmstratlvc staff ‘of the Studcnt Personnel Lt
Services Departmcnt to become tralners of personncl workers (in the school systcm) not diréctly. assoc1ath
with the pro,ect . , T . SRR

-

dynamics and the consulting role :
* . 8: To provide opportunities for thc Counselor Education staff at the university to dxscover methods of. counsellng
S - with inner-city students by serving as both trainee and trainer in the project schools '
Through the contmunng evaluation that went on, two further, hlgh-pnonty goals devcloped These grcw
out of the necds dnscovcred in the workshops and conferences which included parénts. - ’ :
9. To'i improve the competence of pupil personnel workers by helping them undérstand the culture, valuc system
" 7 .and community standards of the clients being served . : :
' ~This goal directly evolved out ‘of the process of really hstemng to what parents were saying . that 5chool '
personnel frequently sought to, lmposc their own value system on students, thus creatlng w1th1n the student.
“'an emotional conflict with parents and community. But the goal also was a reflection of the strong cm-
pha51s on’ “cultural ‘awareness” wluch was éxprcsscd by the ‘Midwest Center.
10 To improve the skills of pupll persorinel workers in consulting with parents '
Similar to- goal 9, this grew: out of parent 1nput It reflected the feeling of many parents that counsclors
. and other school personnel looked down on the patents, used words and conccpth not familiar to parcnts _
-and* by their attltudc, generated negative fccllngs about the school among parents, a feellng whlch was’
L then transmltted to the1r children. ° o . . , , L " N

[5S
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- These ten goals should: not be confused with the six terrmnal ob]ectlvcs whlch were establlshed by the Mldwest
Ccnter ‘during. the second year of the project (see Appendix A).. While the individual goals of the six satelli

the Center-Satellite consortium varied’ accordlng to thc "specific nceds of ‘each ‘satellite, - they all wcrc cfforts to
1ntcrpret the EPDA ratnonalc v

N : : . ! " n' . " . - ’ -. ‘\ : '




R - o Implementatron of the PrOJect A R '

Thc Loursvxlle EPDA projcct was a segment of a national cffort Ceriters ‘were estabhshed throughout the

_ country by the Bureau of Educational Personnel Development, and operaltlonal units called “Satellites” were formed
'-by the Centers. The Loursvﬂlc pr0ject was one of five satellites of the Midwest Center, located at In_drana Unrverslty .

. in Bloomrngton Indiana. (See a chart of “Organrzatronal Structure,” Appendrx B.) T A

Many conferences were held at the Center, and staf of the five satellites exchanged on-site vrsrts %his inter-

change of ideas among .the various mémbers of the 'consortium, as well as the direction given-by the Center staff, .
.. were highly 1mportant in the development of the on oin SI)rogram The fact that little mention is _made here of

" this phase of the program is not to ignore its value, his 1 port how&zr basrcally is limited to- thc Loursvxllc story— ,
_what was done; and—what was accomplished. : o

'Admmutratron and Staff - o T ' Y. -

.

\ B
Admrmstratrvc control was equally shared bétween the College of Educa(ron of the unrversrty and the Loulsvxllc
‘Public’ Schools (See page iv for a list of collaborators), one co-director. coming from. ‘each componert. Mem- -
~ bers of the Counselor Education Unit of the university made up the basic instructional staff It is readily apparcnfb

that although the project was directed toward all pupil personnel workers, there was a strong coynselor orientatign -
- 'in the unplcmentatron Outside consultants w1th specral cxpemse were, utilized in various workshop activities. ,\.ﬂ

~Pamapants ) I : - - I . }gl
Fourtccn mncr-crty schools, identified as not. “meeting the needs of a vast majonty of therr students; were
selected as target schools. ‘Included were one senior high; four junior” highs, and nine elemt:ntary schools. All
schools were Title I ESEA ‘schools and miet federal poverty gurdelmes _ .
All pupil personnel workers in these schools were invited'to participate in thc training. Thrrty-flvc accepved -
: It is 1mportant to note that by. design thcsc participants varied widely in their academic statys, yet were to be.

., . trained srmultaneously in the same program. Counselors and social workers held master’s degrees After the first -

year, the parents on the Advisory Council (see below) were included in the official training program, and they held
“only high school degrees. This variation in educational background which ‘mgst participants agreed was one of the
strengths of the program, réquired tonsiderable cooperation and flexibility on the part of the university administra- '
tion. This situation naturally cncouraged the development of special techniques for multi-level teachrng

The Advuory Counal (Community Input) . A o

.- The original proposal established an Advisory Council consrstmg of five parents (three of whom happcncd to
g havc children in all three levels. of school——elementary, junior, and senior hlgh) a school nurse, a paraprofessional
counselor.aide, and the assoclate dean of the School of Education. The two co-directors served as ex-officio mem-
bers. (Later the director.of the .Division of Guidance Services' in” the Kentucky Department of Educatron was
added to the council so that an ‘additional level of input could be achieved. ) ' :
From the very beginning this council played a major role in assessing the needs of the schools and in de-
termining subject topics to be included in the curriculum. It was a refreshing experience for the parents of
- children in inner-city schools to be able to explain in graphic terms to university professors and school administra-
- tors how it is that many counselors do not hear what parents are saying, very often do not understand the languago,
much less the concerns, of the parents and seldom have any knowledge of the background of the chrldren they
would help.’ ‘ : - ' )
: Recogmzrng the legitimacy of these parental concerns, the fu§t activity of the project, a two-week prcschool
group interaction workshop, utilized  these parents as “instructors” in helpmg the participants become. more’sensitive
‘to thefeclings of others. Many of the school staff, for the first time, saw themselves as they were perceived in the
commumty they were serving. Most found it a shocking, - fnghtenrng expcnence One parent later explained:

“We parents pulled no punches. We spoke honestly about what we felt; "what we had experienced; what had
happened to our children. We laid it on the hne, whiat had happened to us and some of the: chang& we felt
' 3.t‘ should be made. We were deterrmned that this-program would set some of these wrongs right.”

fu
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- A junior high school drépo_ut interacted with the group dl;ring this workshop. He was very heated in his fégl- -
‘ings abolt his tlcachcrs'j,' his principal, the school nurse; but he made no mention of his counselor. "WHhén asked- by
- one of the participants about his junior hig}'l"counsc_lor’z_md' the help he had received from this specialist, he.
-~ answered, “Oh well, she is: just an administrator.”” ‘This opjnion was held by a number of the participants. . '
"~ Few programs-have started with such insightful contribution from the community being §grvec_i.' Through the
" eyes of the parents, both university and school personnel saw the need for. the redefinition of the roles of pupil per- -
sonnel workers, the need fdr_ the development of new skills, and'thc‘nu?d for revision of counselor tra_i,ning»gou’z;cé.
T Thc,Advi;ory Council met on a, regu’lar"Bésis, .sometimes once a chk,'b'ut‘ always twice a month. They
‘reviewed what'was going on. They made certain that parents had a continuing input in the program. ‘Because of
the effectiveness they demonstrated in the first year, these ‘pa‘ren'ts,,wcm' permitted’ in the final two years of the
~ project to, enroll in university courses for official college credit. Three did sor . T ' ’
A . o - o . PO
Academic Instruction -~ . .< N ) - ' .

* All phases of. the _préject stgucturc_remai?xcd flcxibl_c'throughou’t the three years. However, the basic, design
envisioned in the fipst‘,'. year's proposal was generally followed. * All participants were enrolled each semester in a
course: at the university dealing with some phase.of pupil personnel services. College credit was given, both at the
undergraduate and graduate levels. All courses were specially designed for ghé project to meet the nieeds of the “new
pr'ofgmion'al".".’ Courses were experimentally modified, even during the semester, as needed skills whqrc identified by

_ the'staff, the trainees 4nd the Advisory Council. : - ' '

‘Classes for all participants met once a week for two hours at the university for the formal portion of the academic . -
instruction. There were two additional components of the instruction and interplay between the university staff and .
the school staff. One was the heterogencous group experience. The participants were divided into three groups with
counselor educators from the university as group leaders. These groups were allowed - total flexibility as to time dn‘d"'
place of their meetings.. Most times they would meet in. the schools where techniques being studied were put into"

~« practice. These methods were observed and critiqued. At other times they would meet in the home of the professor
assigned to the group, or again at the home of one of the participants for a potluck supper. Although these groups '
‘were made up of individuals with widely varying academic levels and socio-economic status, one integrating force

- bound them together-*-a -determination to improve the lives of inner-city youths. ' a

A third component of instruction had to do with the individual participant struggling to implement the new
_approaches to pupil personnel services in his particular school, - University staff members of the project would meet
ith that individual—assisting, observing, critiquing—as he carried out various activities, such as*holding a -
pirents’ group‘qbnference or conducting a Pupil Personnel Team session to consider a particular problem child.
It¥was, perhaps, in this direct participation on{the firing line that the university staff came closest to understanding
the{problems of the inner-city school. * ) : L

This. third. level also had a “multiplier, effect” on the training program. Since not all of the pupil personnel
_workers in a schgol Were included in"the training project, those who were trainees served as trainers in helping other
staff members attain the skills of the new professional. : ' "

P

Special Workshops and . Labs

. A wide variety of workshops were held during the three years of the project. Most were preplanned and in-
cluded in the year’s schedule. Others were created during the vear as needs for special in-depth study and/or
practice were recognized. They ranged in'length from one day to six weeks. Leaders with particular expertise
were brought in as consultants, frequently from' the staffs of other universitics. In addition, outside participants,
appropriate to the workshop being conducted, were included in order to give substance and reality to the program..
~ Thus, for example, parents and principals were brought into the Conflict Management Lab. At other times students
_ were included. E ) ‘ ' ‘ g

. \ _"

'Among the more important of these workshops were: B

August 1971 Workshop on Interpersonal Relations—Two wecks _
- Purpose: 11)' To permit participants (including university staff) to examine their own attitudes and self
. concept, (2) to help them become more sensitive to ;'he feelings of students, parents, and co-workers, and
(3) ;o-pgnniththem to experierice first hand the dynamics of the group process. ’
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' "A.g'tiyitics () Vanous group lntcractlon tcchnnqucs including T-groups, cncountcr groups, group-on group, o
fish-bowling, ctc. .(2) Socialnteraction among the multi-cultural group. (3) Extensive direct feedback
from parents and students whofelt thcy were not bclng adcquately helpcd by thc school pupll personnel

' workcrs . ’ . , .
Partxcnpant R;actlon “This -'workshop had a, startl'mg cffect on me.. Thc parents were "all sm,nc'gativc
- agalmthc counsclors It was productive -because pcople started thlnklng and re- cxamlnlng thcmselves '

Novcmbcr 1971 Work:hop in Upgradmg Group Counseling Sdes——Thrcc days oL S S
Purposc . Partncnpants were organizing groups in their particular fields (e.g., sthool nurses were conductmg
‘groups for both studcnts and parcnts dealing with various health. problems such ‘as obesity, in uate

‘nutrition, etc.) Thc Advisory Council (concludcd that_ most’ of the participants did not possess the -
counselirig §kllls ‘necessary to prevent the newly organized groups from floundering. )
Acuvmcs ‘Dr. JohnD Boyd from the Department of Counselor Education, University of Vlrglma, con- .
ducted the workshop utilizing the - Micro-Counseling Training Models which the has dcvclopcd These
" were designed to tcach a cognitively flexible set of counselor verbal. -résponse behaviors.
Partxcnpant Reaction: “Using techniques presented in thc workshop, I was finally ablc fo get my group off
' ~ the ground.. The gundchncs were hclpful Also I.was able to grvc the tcachers some insights in how to

work ‘with groups o . : R, ‘
January 197% Conﬂtcl Management Lab—Thrcc days T T e R
'+ Purpose: Attempting change created many_ateas of conﬂlct—conﬂlct between thc pupll personnel workcrs

~and. their pnncnpals between workers and- parents and between the workers thcmsclvcs The lab was .
dcsngncd to develop tcchnxqucs for rcsolv:ng conﬂlct and ncgatlvc attitudes as a ncccssary Sklll of the ‘new -
profcssxonal »ooon . L : R S . .

Actxvmcs Dr.- Franc1s Trusty, a cemfled Natnonal Tralnlng Laboratory tralner, from the - Umvcrsnty of
Tcnnwsce conducted the lak. ‘Administrative personnel, including principals-and-parents; were ‘invited:————

: Undcrstandlng the real basis of conflicts was promoted through the use of encounter groups, black-white o
confrontation cxpcncnccs and parent-counselor demonstrations. "‘Mastery of the techniques for resolvirig
confhcts through “confronting, negotiating and w1thdraw1ng, was accomplished through rolc-playlng.

' situations and using vérbal and non-verbal communications exercises. = : ‘

Participant Rcactlon “The lab \gas excellent and- helped to alleviate some of the pressure. But some people
slide back to resisting changc When this occurs a Conflict Management Workshop should be crcated
1mmcd|atcly to help.” LA _ i : _ . .

Tl

August 1972 Summer Plannmg Retreat—T hree days , :

‘ Purposc To permit the Counselor Educatnon Faculty and thc Adv1sory Council to cxamlnc and critique the
work of the summer planning commlttee - (This committee, consisting of the assistant dcan:ef the School
of Education, the chairman of the university’s Educational Psychology Unit, a school nurse, a school

~ counselor, a paraprof&sxonal counselor-aide, and a parent, had devotéd a major portion of thc ‘summer 40
developing.the objectives and activities for. the 1972-73 program. )’

Activities:  The participants studied the ob]ectlvcs, course outline and suggested readirig llsts prcscnted by the
o plannmg team. Most of the time was devoted to dcvclopnng ways and means for attaining these ob]ccuvcs o

Scptember 1972 Orientation of Principals to EPDA Program—One day . S

Purpose: ;' To obtain the understanding, cooperation ‘and support of the school pnncnpal in lmplemcntmg
the 'new tcchmques in pupil pcrsonnel semcm, such as the use of the tcam approach and the use of group
. counseling. o L : ‘

Actnvmcs All project school pnncnpals were invited to the workshop whcrc they were grvcn a copy of the
-summer planmng report. This ' was explained by the staff. A major segment of the tlmc was-devoted to
-informal interaction between the advisory committee and the principals.

Participant Reaction ;- “It was an informal meeting where I, as principal, was able not only to state what I.
. expected of a ‘counsejor, but also to find out from the3e counselors and parents how I could help make
~ their work miore effccmc . . :
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: _May 1973 Evaluanon Reueat——Two days e : ey !
_Purpose: To evaluate the results of two years of the prOJcct w1th part;cular cmpha31s on unmct goals whjch"
+ required spccnal cmphas;s in the final year. : , - B
Actxvmcs Participants were the EPDA Adv1sory Councnl thc co-dnrcctors the’ traxnmg staff from th ni- <’
' v_,,‘vcmty and rcprcsqntatlvcs of thc Centér staff at Indlana University. Prior ‘to the retreat, a heeds .
‘assessment survey had been conductcd in'each of the fourtccn schools and each trainee "had Tilled o_'t),/ an .
"evaluation survey. With these to work thh thc partncnpants prcparcd a list of goals and actxvxtlcs be

-

. -mcludedm the 1973 74 program . S S B *

N
March 1973 - Pa1ent Effectiveness Training Work.vhops (thrcc phaém)' N
.. Phase 1, five days, Phase 2, one day; Phase 3, ongonng :
Purposg No matter how efficient a school system may bc, a child’s acadcmlc success probably depcnds as
ruch, or morc, on a parental attitudes and home training than on the school itself. Consgqucntly, the
EPDA staff. sought a means whereby* pupll pcrsonncl workcrs could hclp ‘parents bccomc more: cffcctlvc. -
in dealmg with theif chﬂd}\cn C ‘o e »
.. Activities: " Dr. Thor’h"as Gordon s.book, Parent Effectweness Training, was used as thc basis of these work--
' shops _But“the - PET program has frequently, been*critidized as being too mlddlc class oriented- to be suc-
' cessfuil in the innet. city. For this reason, a three-phase program was dcvelopcd First, a professionial trainer
-y was used 0 train the mcmbcrs of the Advisory. Council (mcludnng five parcnts) in ‘the techniques of con-
- :'ductxng PET workshops. The profcsslonal trainer was Dr. Carolyn: Brown, of the Indiana Mental Hcalth o
o : ""Dcpartmcnt Parents were— cncouragcd ‘to- bring- their children, and students from thc project highschool - - -
e scrvcd as baby sitters. - Breakfast and lunch were provndcd for thesc parents by the Satclhtc, and they o
o paida % small stlpcnd for bus fare. After five days of. training, ‘Phase Two was undertaken. . Ovcr one - .
- "hundred parents were brought in for an all-day and. cvcnlné_‘PET workshop, where the new tramecs[ .
»conduot_gc_it_hcﬁ groups. "The uriiversity staff and the pupll personnel workers served as observers. They saw
, how these parent leaders ‘were able to adapt PET material to their own needs and cultural backgrounds. !
-+ In Phase Three, the Pupll Pcrsonncl Team in each 'school orgamzcd parcnts groups which met: rvariously -
. from, once a week to onge a month to learn how to deal with problems of students in the home. Thus, ‘
;.. an interesting cycle was gcnerate& whcrcby a specialist trained parcnts who m turn trained the profcs- S
sional workcrs to ‘work with parents in groups. . . S - T
Partmnpant Reaction: (Notc In the participant évaluatlon of the various workshops and activities of the -
EPDA" pro]cct the PET" program was rated highest - of all.) “In one day of observing | these trained:
 parents conc&uct groups of their peers, 1. learned more about ‘how to be cffcctlve with groups of parcnts B
of the mncr c1ty than I could from wccks of study at the un1vcrs1ty '

-

K

May 1974 - Pa1ap1ofemonal ( COP) Trammg Wo1k5hop—Two weeks e - S R
Purpose The. male counselor aldes, funded through the Career Opportumtu:s Program have. proven to bc' o
- »mvaluablc in the clemcntary schools; partncularly in the role of 'a male model to clcmcntary boys from -
- “mother only” ‘homes: Through the EPDA project, these eight counselor ‘aids have ‘been enrolled in the.
. undergraduate counseling - program at the. University. ‘of. Louisville.- They - have, howcvcr, frequcnt]y
refrained from meaningful class interaction, _possibly- from a- sense of insccurity and' inadequacy in the
company ¢ of oldcr post-master’s degree fellow students. .This workshop sought to glve conccntrated train-
ing in mtcrvrcwxng and counseling' skills to this spexific group :

Actxvmcs Sessions. lastifig two hours were conducted éach evering. These focuscd pnmanly on. Kagans- ’ .
. “Influencing Human Intcractxon Interpersonal Process Recall” (IPR modcl) and Ivey s Microcounseling
Paradigm. Packagcd lectures, dcmonstratxons and “role-playing excrc1scs were uscd ’

Summcr 1974 Training of Poltce-Lzauon Offzcers (A spm -off program) . B oo { :
-~ Slxweeks - - NN - T
Ob]ectwm “The Pohce L1asnon Offlccrs are non-unlformed offlcers pald by thc LOUISVI"C Police Dcpart~ '
. ment and placed in the junior and senior high schools as members of . the Pupxl Personnel Team. While .
' thcy are regular officers, posscssmg ﬁul pohcc powers ‘including that of arrest, their principal funiction s e

‘to serve as counselors to. atUuents in. matters relating to thc law, Thc Lomsvillc Polxce Dcpartmant. R

S . -

.




f .

financc}i this th mg program to give thc OfflCCIS counsclmg skills ‘as had bcen dcvc]opcd for parapro- sl
lcssnonals in the E DA pro]cct . . : _ ', _ , . ot
| version of the full- undcrgraduatc counsclor program was given, starting with group

Acnvmcs AL telés
" interaction cxpcncnc A mcludmg encounter groups, and going ‘on into ¢ounselor skills, utilizing thc tapes - ~
of Kagan s “Influcncmg‘_ uman Intcractlon Intcrpcrsonal Proccss Recall” series,. [ - LN
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o o C};AP'ngnf

e - What Was Accomphshcd"’ o : .
Mcamngful cvaluatxon of a pro;cct such as thc Loulsv111c EP‘DA program is most dxfﬁcult The objcctlvc was

change in services offered to children. But change in itself is ‘not pecessarily good, not unless it improves the final °

“product of those services. In' this case, the final product is the ultimate quality of the lives' of the children being

scrved ‘One would havc to wait five . . - ten . . . twenty years before all the data could be madc available.,

Jis.not appropnate hcrc to .enter the dcbate about’ whether behavioral objectives legitimately measure the ultimate

project did. not prove adcquatc Lookmg back over a great many exciting events aiid processes which took place
dunng thc prolcct most of the behavioral objcctlv& now appear most msngmflcant Two cxamplw

. Each trainee w1ll be able to 1dent1fy the phrase ina sentcncc whlch rc"ers to * settmg or’ condltlons of bchav~
-ior” with 100% accuracy :

-

Each ‘trainet will beable to 1dcnt1fy the antcccdcnt evcnts m four out of five prccodcd video tapc segments

It has bccn documcntcd' that thc majority of the. tramcw satlsflcd most of these 26 bchaworal objectives. (Scc .
- Appcndlx A, Evaluatnon of Termmal Objectives). But havmg done s0, can the prog'ram bc called a “success?”  A-
*. thore. propcr reaction ‘may bc' “So what”’ Has achlevcmcnt of thwc competcnch made any cffective change in

. - 'the scrvnc& beirig offered ‘in thc schools or any changc in thc academlc program at the umvcmty in thc traln-

mg of the new profcssxonal’ L - S ‘ Ce

. questionnaire given cach partxcnpant requcstmg their rating on a five point scale of some forty bchavnoral problerps

_in their school. This list ranged from’ truancy and temper tantrumsito masturbation and day dreammg (Oddlv

- enough, the usec of tobacco drugs or alcohol were not included.) ‘Tll esults were duly tabulated, but there was -

_.no sxgmflcant change in any of the catcgon& Thc most serious problem in the prc-twt was “bullymg whllc “trus
| ancy * topped- the post-test list. :

) The madequacy of the ObjCCthC tests in sngmflcantly gvaluatmg the projcct makw it. neccssa*ry to rely on.
) obscrvatxons—both objective and é’ubjectlvc——m tell-the story " of what happened in the Louisville project.

" As has been _noted; there are two distinct objectives of thc program -the 1mmcd1atc one to improve the skllls
~ - of the pupil pcrsonncl workers in thc fourtecn target schools, and the long range objective of improving pupil -

. _personnel services in- many school dlstncts by -making counsclor training at the Umvcrslty of LOUISVlllC more relc~

. . : .
‘ RARTN v

" vant for the new profw)\onal ‘ v .
’ Thcse will be considered separately. But first, pcrhaps the. most valuablc accomphshmen@ of the project.
'.'v_‘must be mentioned. - That is the warm, trusting rclatlonshlp which was gencratcd bétween the Departmcnt of
- Student -Personnel Services of the Lou1sv111c Publlc Schools and the Educatlonal Psychology amd Counsclor Umt

f thc S_chool of Education.” : _ SO

mcsnmablc value to the unit in the follow-up evaluation of its students and graduates. Instructnons at the umvemty
~ level may be contmually updated and kept rclcvant through the faculty observatnon of what is going on out’f
" the flnng line.” . e T Cr .

4

On ‘the bthcr hand, the pupxl pcrsonnel staff of the school district now has artremendous resource to call upon
v for help in solvmg both long range concerns and immediate problems. For cxample this spring a counsclor felt -
_ inadequate to handle a forthcommg confrontation with a group of parénts upset over a homosexual incident’ that
* occurred at the 'school. She sent out an “SOS” call to the college. A member of the faculty came to sit in on the
~meeting and helped guldc the dxscussnon to a constructive’ and satisfactory. conclusion.

. " Keeping in mind that most of the’ constructive changcs were brought about through* this mteractnon dn a
’-trust lcvel plus the input of parcnts we ‘may now. consider some of the other accomphshments of the proycct

PR %J _. "A ) 1019 | | . | . | . ) ) E; .

objectives of-a program such as this one. It suffices to admit. that the bchavioral objectives established for this "

g Slmxlarly, the rcscarch .design “has provcn madcquate ‘A major scgment for examplc, was a prc ‘and post 7

- The. frecdom of the: Counsclor Education staff to enter a school as a “friend” rathcr than a superv1sor is of .=

F or that reason, evaluatdrs a,ttcmpt to wtabhsh intetvening bchavnoral objcctlvw which can be mcasurcd ) (O

~
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A. (At the School District Level . .-~ =~ = . 7 . RN L S

1. Individual Growth of Pupil Personnel “Workers inb\Intcrpérso'n'a.l R.c'la.‘tidnsv / o ’ B %
-Because of the close involvement, with parents in -encounter groups ‘and- other Activit_iw, pupil persorfnel

- workers wcrg forced for the first time to see themselves as-others saw them. SThé image/they saw was not.a pretty

2. Achicvcr'nc'rjti of a Cultural Awﬁrchc’s;s _(r)f' the Clients. Being Served

- they thought the workers were not understanding of the particular needs of youths of the inner city. For example, the
- parents expressed coricern about young teachers and paraprofessionals showing up at school in faded blue jeans and;
" even. cutoffs. In a middle-class school, where,_such attiré by students is a sagial protest, not an economic necessity,
" . sush attire by younger staff members might conceivably ‘be acceptable, cven have sonfe value. But the inner-city
parents felt ‘that in ghetto néighbdrhoéds (where dress even among: adults was frequently sloppy) the teachers must
" ’be models-whom "thc»'studcmis could aspire to emulate.. Additionally, by.watching these parents role-playing and even.
_conducting groups (see discussion of Parent Efféctiveness Training), the staff members were more able to adapt .

_ their techniques to their chientéle. .~ - ‘ LT . - -

L

. uable. components o )
* problem but rather an interpersonal relations problem. Adults in the schools weren’t communicating effectively with °
- “one-another. Principals weren’t talking to social workers, social workers.to copngcl_dr:_é, counselors to nurses, gu'rsc's to

 though it was outside that staff member’s field of special expertise. “Thus, a paraprofessional might best counsel a stu- -
~dent on a health problem. So; Hcy()nd the ‘obvious value .of the insights that came from the multidiscipline approach
* for diagnosis, the team effort created a climate of cooperation among the pupil personnel workers. They began-con- .

7 '. impossibiﬁty of a'counsg'lor déaling-wit:h every child who' needs hgip. The EPDA project sought to redefine the role
" of counselor to miake possible an impossible task—serving all children with problems: Tlrough instruction from -

4. Rcdcﬁniﬁg tjlé,Rol;: of Counselor. - - I

e R A . . ’ . . . . e
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one. At first they ‘were. shacked to discover that parents viewed them so sispiciously. 'Next they were infuriated.
Finally, by evaluating’their own sensc ofwalues, their “hang ups™‘and prejudices, they were able to become more
humanistic in dealing with students and parents. As the ‘LPS Director of Counscldf ‘Services states, “thcy_féndcd '
to become warmer, more understanding, more empathetic individuals. They learned to listen to others and not -

get hung up on thcir own self-worth.” s

Closely .akin to the growthyn interpersonal relations Was an ‘understanding of the cultural baékgrou’nd- of the

inner city: . Through soci3l iriteraction with parents, the workers were able to see why parents thought they were
being talked down to, 'why they thought they were being yndercut in maintaining’ their serise of values, and why

3. PuplchrsonnclTeamApproach R . ‘ I

~ In the original proposal, dc\’zclopr_nt':\nf of a Pupil Pcrsor;hgl‘Tt_:am in cach school to work w1th serious problem
youth was cnvisior_xi_;d‘pﬁr?i.ly'as‘ an administrative process. The team approach proved'to be one of the: most val- ;

the®froject. Contrary to expectations, ‘howevef; creating the teams wasn’t an administrative

paraprofessionals, and on and on.. Furthefmore, few of the staff were involving pareiits or workers from community
agencies. Staff members were each suspicious of the other’s abilitics; cach was protecting his own turf. By working.
as & school team, they came to understand each other’s strengths—and. weaknesses. . In - the team . approach it was
found, for -example, that a certain staff -mcchr might be the best individuak-to relate to a problem student, even

sulting with one another and soliciting each other’s hielp on an,informal basis. Oné worker commented: '

The PPS Tc"am"hasl'b'cc'omc for me a very viable oréani_zéiftign. Ifit is properly implemented, it ean really rhakca ,
fine contribution. . The team- that we formed at our school really- worked—and was a good vehicle forbringing
:* parents and community into ouf school. R e v S

’

The ratio of counselors-to students in the Lbl;isvillc'.systcrh of }6ughly_ one per 1,000 students makes vbvioys the

the university trainers and through practicum expericnces, & substantial start was made. in creating this- new. role
dc_finit_ion._» Included in the role of the new ‘professional were: ’ : i

" a. The Cpuhsclor‘as Consultant to Teachers* * o R _ o »
" More children «can be reached when the counselor helps the teacher learn how to handle problems
" ,directly “in the classroofn “ratherthan’ by referral to the' counselor’s office. ' ‘
b.. Group Counseling of Problem Children* = " o o S - 4
"+ Obviously moré'students can be helped if they are counseled in groups rather-than individually. But even
“more important is the therapeutic value of group dyhamics and peer influence. -

b .
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c. Group Counsclmg of Parcnts - o -

Many problems can best be solved by parents at home (and many are caused by parcnts) but this requires . - .

stxmulatmg the concern of the parents and giving them techniques for dealing with the problem. Agam
_ group counsclmg is in'many cases the best approach, being less thrcatcmng to thc _parent, less time con-

' symmg, and more effective because of the dyna.mlcs of peer, group discussion..
A\

. d. _Mecmber of a Pupil Personnel Tcam SRS : il _ .
(SeeNo.3,pagell).. . .. . I S
Rc’ductxon in Admlmstratwc Duuw T ‘e A - T
\All too often a counselor is viewed by hls/her»pnnclpal as an assistant to , take care of admmlstratlvc '
details,” and by others as a high-salaried records keeper. By involving principals i in many of the EPDA |
activities they lended to see the wisdom in permitting counsclors to functlon more freely’ in thelr newly- .
. defiried rolc - ’ E

7

3. Improvcmcnt /m the Cllcnt Population . : S .
. The ultimate/ goal of this project, as far ‘as the Louisville Public School Systcm was concerned, was to makc .
~ education more effective and mca.mngful for economically and socially handicapped children of the inner city.

"When onec considers the, conditions that existed .when this project began (see “Background”) it is evident -that -

_ dramatic. improvement. has.been achieved. "Three problcms were emphasized in the introduction: acadcmlc under-

. 'vantagcd in the: system. "

'achlcvcmcnt dclmqucncy, and dropouts Each of these will be consndcrcd scparatcly I - o

F irst, hchvcr, it should be cmphasxzcd that recent lmprovcmcnts in’the Louisville School Systcm are the re-
sults of many: pro;ccts and innovations; many tcachcrs and adniinistrators. It would be patently dishonest to credit
~ . this change solely to the EPDA Personnel Semccs Staff Trammg ‘Project. - Ori the other hand, one ‘should' gote the ‘

{favoraple comparison of the improvement in the 14 schools of this project with the other 42 schools in the system, N
.a.lways keeping in mind.that the project ; schools wcrc in the i inner clty a.nd ‘were consndcrcd ‘among the most dlsad-'

“ i X .

" Academic Ach:evemenl Thc> Louisville Public School System is one of the fcw large city school'systems-
which has been able to slow the rapid deterioration in-academic achievement. In Louisville the downward trend has

" been slowed, and i in grades 1 through 4 it has been reversed. Rather than becoming bqgged down in a multitude of

statistics, some positive gains can be demdnstrated-by the rcadmg scores as-measured by the California Achievement
" Tests. Reading level sceres are glvcn by grade for the year - prior to the start of the project and for the last year of
" the project. o : . . A oo |

S _ ‘Average Average - o
SR - Reading Level Reading Level ) o '
Grade - 1970-1971 . 1973-1974 "% Change
1 ’ R 1 DR 1.6 _ C+45%
2 18T s 22 . t22%
3 26 - 3.0 ' -+15% . N
4 ! 33 34 S+ 3%
| -5 S S 39 - = 5%
. 6 " 46 44 = 4%

~ .

LT e,

7 - J

+

. Delinquéncy. ' One way'to measure change in the delinquency rate as it relates to school behavior can'be .
"obtained from the number ‘of court referrals of students charged with *‘truancy,” beyond the control of school, etc.

" The reduction of court referrals from projcct schools over the three years of the project is not significantly differ-

- . “ent from that of the non-projcct schools Both groups reparted a reduction of approxlmately 21% in court refer-
“ rals, Other measures of change in dclmquency rate are not available at thls time. .




s
‘.‘._. ) . N

'-bropouts Pcrhaps the most dramatnc changc in .thc chcnt populat‘lon has been in the ‘reduction of the .

.numbcr of dro uts ;
P° , : .
.

T T 1973.74 " %Changc‘

Scmor ngh PR o . _ —
Project School - ) I : 240 ' ' ‘-24%
.. OtherSchools - 1692 198 +16% -
o o ]umorngh IR R TR
ST ~ Project Schools .32 . 31 —=89% :
Other Schools 537 239 . =559 |
Toml . ) : " - - | : s . I
" - Project’ Schools 642 e =51%
Other. Schools o 2229, - 2197 ‘ o= 'l%"

=

statlstlcs furnished by the Rescarch and Evaluatxon De- -

2

Caution should bé used in mtcrprctmg these varjof
partment of the Louisville Public School System.
cautlon, the statistical evidence is strong that"the School of Education” of the Umvcrsnty of Louisville has headed -in

ight direction m changing its training of pupil pcrsonncl workcrs for the * ‘new profcssnonal ” Thc changc at

o v'thc umvcrsnty level w111 now be consndcrcd S : oo "
' B At thz Umvemty Bevel - R b , . o oo
' Accomphshmcnts of thc pro;cct may. be: summanzcd by the word “changc” changg in course offcnngs and -

. in methods of instruction, ;;hanges designed to train a new profcssnonal in- the flcld of pupil pcrsonncl workers..
" Few individuals aY the Collcgc of Education envisioned how ‘widespread would- bc the chang& partlcularly in- the -

Educational Psychology Unit, which were sparkcd by the EPDA pro;cct

1. Ncw Staff from . Mmonty Groups : :
' Oric -of the original EPDA’ “guidelines called. for thc universitiés to recruit and train mmonty group persons as
trainers who would prepare the new professional. ‘When the Louisville proposal was being’written,_there was one
~ Black member, of the counselor education staff of the umvcrsnty Today there are two full-time Black faculty mem-
_ bers and three part-time. As a result there is in the counselor unit 4 far greater cultural-ayareness among the staff -
' themselves and between the staff and students. / ‘

o 2" ‘Teaching Methods

The project gave the umvcrsnty thc opportumty to expcrlmcnt with new . tcachmg mcthods
a. - Multi-Level Teaching

+" "Classes were conductccl‘whlch contamcd students who were undcrgraduatos graduatm, and post-mastcrs
students. It wasqdiscovered that for certdin courses, particularly those dealing with -multi-cultural groups,
this multi-level student body made for more effective instruction. At times the undergraduate parents in’the -

+ class actually became the “profcssor ” The interaction was most valuable for all. As a result, the dcpartmcnt ‘

has s officially adoptcd..onc multi-level course and is considering others. ‘The graduatc «course in “Career -

v " and Educatlc(nal Inférmation” was changed to a multiZlevel course.
~ b. Team Teaching

As the entire faculty of the Educatlonal Psychology Unit became involved with thc EPDA program, the

staff was. forced intoa team teaching approach with profcssnonals from the public school system. Again it
was discovered that the interaction of several pomts of vxew adclcd depth to the mstructxon

c. “On Site” Teaching. - : '
"As has been prcwously cited, moving the faculty out onto the fmng lmc of thc publlc schools had the

effect of “‘sending 'the prof&sors back to school.”? By having the - professor actually participate-in the
trainee’s practicum, not orily did the trainee proflt but more unportant the umvcrslty staff were ablc to.

, sec first hand what was working or not working.
“od. Interlocking -of University and Community Agenclcs :
" ‘Having involved parents’ and community agencies in the pro]cct, the university becamc vividly aware of :

commumty problcms In tum, the commumty bccamc aware of what the university had to offer ... and

. .13__

00 many uncontrolled variables are present.’ But even using thisy :




“of the umvcrsxtys wxllmgncss to help. For cxamplc, staff mcmbcrs from thc Counselor Education Unit -
" have been conductmg the Human Resources Institute, a program funded through the chcral Manpower
Development Act to train State Employment Office workers in vocational counscling skills. The full impact
of this interlocking effect is demonstrated by the fatt that the trainees of the Human Resources Institute
~ - have eceived their practicum experienc€ in yocational counseling in the public schools under the supcrvxs- :
- ion of the‘school counselors in the EPDA project. (Incndcntally, two of these trainees were so “turned on”
by the challcngc of school counseling that they have now enrolled in the School of Education so that event-
»ually they. may bccomc schogl counselors.) Furthermore, the StatcwEmploymcnt Office now regularly -
scnds staff into thc hlgh schools to assist in vocational counseling. s

A number. of examples of this mtcrlockmg commumty effort can be c1tcd work by the Counselor Unit
with the Local Re-Ed project for emotionally disturbed children; the Child Development Association; and )
- (along with other university units) in training of area hospital nursing: admlmstmtors in tcchmqu& for . -~
_ dcalmg morc cffcctlvcly w1th staff and patlcnts

[ P

3 Coursc of ,Instrucuon o ' : o o e
Cumculum Revision: Asa conscqucncc of the project, every coumc in the Counsclor Education s¢qucncc -
at the Umvcrsnty of Louisville was -re-evaluated and revised. In’ doing so, an effective. model was de-
veloped for the process of curriculum revision, a model suntablc for adaptatlon by any dcpartmcnt of a
umvcrslty This. was a five step process: ' :

T v 1) Nccds Asscssmcnt in the Public Schools: Each, EPDA partxcnpant preparcd an assessment of the nccds :

SR .~ in their individual school, particularly of those unmet needs which it appcarcd should be amclloratcd :

\ o by pupxl pcrsonncl workers. In' addition,. through confcrcnc& with parcnts on the Advnsory Councnl v
e 'mput as to unmet needs was obtamcd from the commumty Co

2) . Content Analysis of Coumcs Armed with these needs assessments, as wcll as syllabl of all courses
being taught, the entire faculty of the dcpartmcm., plus the associate dean, wcnt on a two-day retreat.
The contents of each course was measured against the composntc list of needs. - Addmonally, mpl‘n/

* from thie staff of the Midwest Center was considered. ; ‘ i

3) Course’ chcwal :« On the ba§1s of the conclusions reached at thc rctrcat the instructor - of cachﬁ} .

: course. revised the content and, mstructlonal activities of that course. 1)8 rccommcndcd’f)y the Mid-
- west Center, elements for (a) systematic problem solvmg and data-based decision making, (b).
" “planned systems change, and (c) cultural awareness werc mcorporatcd into each course ,dcscnpuon v

where appropriate. . R . S

Lo 4
" 4) Course Testing: The revised’ coum (and newly d&lgncd coursm) were offcrcd expcnmcntally,

~ . insofar as possible in the EPDA sequence. "The éffectiveness was measured through 'questionnaires
" ¢ and personal feedback from EPDA partxcnpants (Similar fccdback was obtained from other studen
in courses not offered in the EPDA program.) . : - : :

b 5)  Modification: On’ the basis of this feedback, ‘a further, revision was made in the’ courscs Thus, . .
© thde experimental course materials and activities which had proven cffcctnve in the trammg of the
! ‘new professional becarne mstltutlonallzcd B '

b Dalgn .of New Courses: To.meet the goals of thé prolcct both those of the ongmal proppsal (see pag&
~ 3-4) and the Center’s terminal objcctlv& (see Appf ndix A), it was necessary to go bcyond mere revision
of existing courses. Thrcc new coursts wcrc designed. o '

.

.. Education 550——“Human Dynam:cs in the Group Process” Lo : T
.Thxs course had a dijal purpose: First, to help pupnl personnel workers become more humamstm« in
their approach by’ learmng more about themselves, their prejudices, biases, and value systems, through
" .- actual participation in vanous group interaction experiences, such as encounter groups; and second, -
~ through this actual partxcnpatxon to learn the dynamxcs of the group process so that Lhcy could more
’ cffecuvcly conduct group sessions. . - :

Education 725—“Consullmg with *Parenls, Teachers, and Community Agene
- A course designed to develop counselor skills that will enable the counselor to be more cffectxvc in
- dealing with- parents, tcachcrs and rcpr&cntatlv& of commumty agcncn& Thc two-semcster course is’

<

s T




a staff-supcrvnscd practlcum d|V|dcd into two parts The first deals wnh dcvclopmcnt of skllls for
working with groups (parents, teachers, etc.], whllc the second deals with individual consulting skills
for .problems riot applicable to group mcctmgs ' N

Education 525-526—"4 Workshop “in* Pupil Penonnel Servzces, I and 1I'': .
- This was.an advanced course offered cxpcnmcntally in the final year of the EPDA prolcct Thc course
‘was designed -to bring. about. behavioral change inproblem students without giving direct service.
Instcad the trainees were to develop the compctencncq to transmit intervention strategies to the par-
-~ ent or- tcacher who in_turn would ultimately deal with.the problcm The course consisted of three

the manifestation of observable behaviors (e.g., non-attention flghtmg, etc. ) which are to be modi-

L fied; Module TI—Trainee’s direct participation in various mtcrvcntlon strateglcs to modify or

change student bchawor Modulé I111—Trainee’s transmittal of this khowledge and skill to tcachcrs '

and/or parents. Thus the pupil personnel worker becomes a consultant to parents and teachers, who -

* in turn carry out the program .of behavnoral change -with ‘the student. (Th&e three modules are
descnbcd in Appendix A.) ' . 5

o . ’ . P

4, Eétablishment of New Degree Programs, = - - - :
La. Specmlmt chrcc ( post-master’ s)—While the Spccnalxst degree has been recognized-in other fields at the

~ University of Louisville, the 'need for establishing-an Educatlonal Specialist in Guidance and Counseling
. was not rccogmzed until the’' EPDA program was-under way. This post-mastcr s degree (requiring a mini-
mum of 30-hours of course work) was approved by the university in March 1973. The rationale behind
the approval was that "as. counsclors with master’s dcgrees (as required for certification) develop new.’
skills and- knowlcdgc to procecd up the career ladder, this “new professnonal” should be recognlzcd with

" an appropriate degree. It is. antncnpatcd that this organized program will, in addition, be acccptcd at
. ‘many. universities for ope year’s work on a multl—dnsuplmc doctorate. (A full dCSCl'lptlon of the'require- °
,ments for the Specnalxst degree is given in Appendix C.)

b Undcrgraduatc Degree. in. Guidance and Counsellng—Slmllarly “the: EPDA project at ‘the. Louxsvnllc ,
Satellite triggered the need for an undergraduate degree in counseling. At the same time that non-
degree persons (paraprofessmnals “parents,. police liaison officers, etc.) were being. trained in the EPDA
project, the university was bcmg asked to give training in counselor skills to persons working as non-cer-
tified counselors in community agencies (¢.g., State Employment Service, Bureau of Vocational Rehabili-
tation, Metropolitan Social . Services. Department, mental health clinics, etc.) and to other paraprofes-
snonals in, the school system, particularly home- school coordinators.

N

~ Accepting this challenge, the .School of Education became one of five colleges ih the nation ol'fenng an
: A.B. degree in Guidance and Counsclmg (A full description of the A, B degree program is glvcn in
N Appendix D.) ' : ,

It is too early to evaluate the ultimate cffcct of this new A.B. program (Over fifty i'ndiViduals are.
now - registered in the new program, and the eight who have already completed the degree have had
~ their choice of many jobs with community agencies.) It is possible-that this facet of the EPDA project -
may in t1mc have far rcachmg-—cvcn revolutnonary-—-cffects on cducatlonal counsehng in Amcnca -

At the moment, state ccnuflcatlon prevents thcsc A.B. graduates from serving as- school counsclors But the
State Department. of Education .is keenly aware that these undergraduate paraprofessionals, under professional
_supervision, have acted as counselors in the project. ‘Representatives of the State Department havc/obscrvcd some
of these undergraduates at worjl and have been impressed with- their skill and competcncy The director of Guid-

L _ancc Services in the Louxsvxllg Public Schools admits that in .many ‘instances they.have * proven more cffective than

some of the M.A. degree c%gmsclors who have become fossilized at their-desks.” Those obscrvatxons concur with »
numerous investigations madc in the ’60s (summarized in Carkhuff, 1969 Ch. L) whlch dxspcllcd the notion that
"graduatc level training is cmcntlal to the dcvclopmcnt of effective counsclors - ’

Knowledge of this EPDA experience has been quickly’ transmitted to the State Departmcnt of “EducaUOn
~ because of two. fortunatc circumstances: one, that the director of the Division ‘of Guidance Services in“the State
" Department has. been a member of the *Advisory ‘Council for the Project and has kept abreast.of the develop- .-

T N 7
v X R - » . 4

modules Module J—Identification of non-observable bchawors (e.g.,-thoughts, attitudes, etc. ) by} :




ERI!

Aruntoxt provided by exic |

- .with a baccalaureate degree and a major in guidance and counscling. An educational ladder would be estab-

- sible for a, new concept in counselor education—a new prof&slonal trained along a carcer ladder ipstead of being

A

mcnt the othcr, that one of the co-dlrcctors ]oscph Robmson has bccn serving on a ﬁvc-mcmbcr State Gulda.ncc
- Committee to make recommendations to the State Supcrmtcndcnt of Public Instruction. This ‘committee “has

rccommcndcd that upon passing certain examinations, an individual could be certified as an entry-level counselor

Aished, the M.A. being an advanced level-and the-Specialist degree rcprmcntmg the h1ghmt lcvcl of thc practl-
tloncr " (See Appendix E for a copy ‘of these rccommcndatnons )

As yet the recommendation has not been acted upon, and there is ng indication that. favo;ablc action can be an-
ticipated-in the near future. But the proposal is being considered—seriously—and it s received the approval of
a number of leaders in the state. In any case, a revolutionary seed has been sown; eventually it could be respon-

an appendage tacked on to the end of a teacher training cducatlon If such comes about, the fact that an EPDA
project caused the @unselor unit of the university to movc out onto the firing lines will have had a profound cffect
on counsclor trammg throughout the nation. ~

]
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TERMINAL OBJECTIVES o

' : As Deve]oped by tbe Ml#St Center

i WMOb;ectweJ . el : . o .
: To have each Satellzte prepare a proposal /or a new degree program or speaalzzatzon whzeh could be adapted
in their unzvernty, and whzch would qualz/y as a traznz.ng program for the “new pro/emonal” as deizned in the.

-"EPDA ranonale » :

) Two riew dcgrcc programs ‘were dcveloped at the Unlversxty of Loulsvdlc an AB, dcgrcc in Guldancc and\'- Lo
* Counseling, and a post-master’s Specialist dcgree in Guidance and Counselmg “These are described in the body. ™ .
.7 of ’the report, III, B --4 - ab (page 15) In addltlon, contents and requlrcmcnts for thcse two degrea arc'k
: “:.-,;gwcnmAppcndnccsCandD ' PRI N ; ' '

: Termznal Ob]eetave -

To-have expenmental or pzlat course( s ) developed by the Satellzte sta// whzch logzcally relate to the EPDATA
2gn proven e//ecnve in teachzng the s ll: concepts, and attitudes the course(s ) seek to:" R

A :rauonale, and. hav b
. '-provzde ‘

v,

_ “Three new coursm werc spccnally desngncd for tht’ EPD project as. an outgrowth of xnput from trainees in-
thc program parcn&; commumty agencies, the State Board of Education, and the Midwest Center’. These courses - -

-~ are¢ described under “Design of New, Courses,” 111, B-3-b.(pages 14-15).

R The innovative and expenmental of these.is the six-hour course cntltled “A Wor]tshop in Pupll Pcrsonncl
¢ i Services—I and. I1.”_ Additional discussioni of this course which was ‘offered jn 1973-74 needs to be given here. . .
" According tc the. time. management plan, problems were generated: by PPS participants, and behavioral inter- L
- vention strategies were utilized to alleviate ‘these problems. Consulting strategies for providing dxrect assistance to the. -
, consultee who must deal with the problem were discussed-in class. However, -the results of an mtenm néeds assess-
ment conducted indicated a need. for additional instruction in this area. "Bchavioral. change progiams previously’
_conductcd failed in some cases to: producc desirable lcvcls of behavior, often because the target behavior for change -

- _was loosely deflned Pilot. modula of mstructlon were desngncd to rcmcdy these problems A brief - dwcnptlon of
L each module and lts objcctlva follows' e : : ‘

_-J'Modulel e ’ i | i - - RO
" Behavioral Ob]echves Cn L Ce T e

*; This modulc addresse xtself to various ways of descnbnng human expcnencc (those whlch reﬂect obscrvablc R

f'performance ‘and those nonperformance labels which reflect a class of behaviors). ‘Traditional theraples have

- relied upon nonperformance fabels to reflect observable behaviors. - However; while nonperformancc labels are useful

*_for shortcut ‘ways of: communicating, it is critical to ldentlfy the observable or nonobservable behaviors (e.g: thoughts L
" attitudes) that each label. represents.. For the most’ accurate communlcatlon between counsclors, teachers, and -

E learners; operatlonahzmg nonperformance label is:required.
" PO 1 0 Each tramcc will be: ablc to dlffcrcntlate between observable-and nonobservable terms, w1th 90%_

o accuyacy o .

~P.O. 1.2: ‘Each trainec w11] bc ablc to hst the observable per/ormance for each of flvc nonper/ormance tcrms' '

B ‘--‘:w1th 90% accuracyyp b

<%~ P.O.1.3. , Each friinee w1ll be ablc to ldcntlfy the phrasc /n a sentcncc whxch refcrs to “settlng or condntmns |

of behavxor” w1th 1009 -accuracy. -
- P.0.1.4. | Fach trzbncc will be able to identify those objectlves whlch are behavxoral w1th 90% accuracy
RS P O 1. 5 Each tra‘mee w111 be able to wnte three behavxoral ObjccthCS : k
C Module BTl e _' TR | f RO
- Crucial to the counse!or’s cffectlvc functlomng -in the school is- hxs abrhty to mtervene dLrectly ‘and change

selccted behavior of chxldren _parents, and teachers. These behaviors. vary from school to school but gencrally
may be dealt w1th through cogmtlve-bchavxoral programs‘ Thus, the program descnbcd here is for training

L ;cogmtlve-behavxoral gpunselors who not jonly observe, records, and analyze bchavxor of clients, but in addmon S

| v’:attempt to. 1dcnt|fy the medlatmg constructs (e g goals |ntentlons) behmd spectflc bchavxors

v"

L _Interven‘}on strategzes for the cognmve behavzorzst S e - : e e




.
- . - -

Thc focus on observable behavior and.its mediating constructs prov1des a mearis of maklng dCClSlO[lS concern-

ing the kind of trcatment. to use, when to alter an intervention. and how to evaluate the effectiveness of an inter-

‘vention. Here training is focused upon an applied behavioral scientist who-is concerned with undcrstandnng, pre- - -

~ dicting, and controlllng ‘human; behavior. He sceks to build upon the basxc hypoth&cs and gcncralnzatxom of
the behavioral sciences, both cognitive and expenmental in utllmng counsellng strategies which producc -relevant
chang& in client behavior. : 2

- {Objectives: - ' . ' ' "

" _' "P.O.-2.1. Given a glossary of bchaworal and- cogmtlvc tcrmlnology the tralncc w1ll be able to , match state-

" ments which reflect definitjons of cach term with 90% accuracy

'P.0.-2.2. - Each trainee will be able to record and graph the frequency of a bchavxor with .90% accuracy.

bascd upon a .videotape of prccoded behaviors over a specrjxcd time interval.

P 0.-2. 3 The trainee will express the frequcncy of  behavior (P O.1. 2) in (, a) ‘-total amount; (b) amount

: of.bchawor pcr unit time (rate) ; and (c) percent. | N : 5

P.O.-2.4. Each trainec will be able to record the duration of a behavxor w1th 90% accuracy utilizing a v

v1dcotapc of precoded behaviors over specified time intervals. ~ A
P.O.-255. Each trainee w111 be ablc to identify the’ antcccdent events in n1nc out of ten written cxampl& of
behavioral events.

scgments

behavioral events.
P.O.-2.8. Each trainee w1]l bc able to 1dentxfy conscqucnt events in- four out of flvc precoded v1dcotapcd
segments. a

P.0:-2.9.  Each trainee w1ll submit a behaworal change. program which (1) uses remforcement procedures

_-to accelerate a behavior; (2) uses reinforcement proccdures to decelerate a behavior.

P.0.-2.10. Each trainee will submit a behavioral change program which uses shaping procedurcs to teach a
behavior. The shapnng program will contain the tcrrmnal behavnor and the successive Steps lcadlng up t to the be-
" havior. - ‘ : S
R P.0.-2. 11 "Each tralnce will submlt a bchaworal change program whlch uses modelmg to. acceleratc or de- -
EETAR | cclcrate a bchavxor '

P.0.-2.12. Given dcscnptnons of chlldren ] dlsturblng bchavnor, tralnccs wull he able t2 ::!énnfy the goals of

~ that behavior with 90% accuracy. -
"P.0.-2.13.- Given a segment of classroom 1nteract|on tralnees will be ablc to 1dent1fy the goals of bchavxor of

N

** eight preselected students with 90% accuracy. - e

P.O.-2.14. Given descriptions of children’s dlsturblng bchavxor trainees will‘be ablc to classlfy them as cither

“passive or actlvc, destructive or construciive, with 90% accuracy. -

P.O.-2.15. Given the descriptiors of children’s disturbing- behawors (P.O.3) trainces will be able to write

methods of changing destructive behaviors to constructive; passive behavior to active. This w1ll be discussed with

". the superv1sor until agreemcnt is reached. o t e

= Module I

7 o T N y .

The Behavioral Consultant =~ V - o ‘
The two most critical objectives for the behavioral consultant are (a) to assist the teacher or parent (consul-

_ tee) -in specifying .the desired términal behaviors (selected goals) for the student; and (b) to facilitate the con-

“sultee’s. acquisition and implementation’ of the mutually agrced -upon behavioral procedures. The effectiveness of
('thc bchaworal consultant is based upon his ability to facilitate the teacher or- parent in reaching hlS/hCl‘ objectives
~with puplls The same basic leamxng procedurm uscd in (.oumclulg can be'used in the consulting rclatxonslup

: The pupnl howcver ‘does not receive direct. services from the consultant it is.the consultee who receives direct-
~_assistance in dealing with his clients (pupils). The behavioral consultant assists teachers and parents in becommg_
" more aware of their behavior and the effects’it has on the learning environment. The consultant assists teachers in

formulating ObjCCthCS and designing intervention of preventive strategies to reach those objectives. The consultant

~ will likely be. able to reduce the number of puplls requiring: counschng by helpnng to facilitate parents’ and tcach- _

ers ablhty to predict and control behav10r . : : 7 o

. s - ‘ -

18 " . ’ : “ . ‘:‘.

P.O.-2.6. Each ‘trainee w1]l bc able to 1dcnt1fy the antcccdcnt evcnts in four out of five precoded v1dcotape .

P.O.-2.7. - Each trainee w1ll be ablc to |dcnt1fy thc conscquent event in nlnc out of ten written examples of




P.O.3.1. Each t}aince will submit a Behaviofalf’ghangc programvv'in which the trainee scrv‘csva,s a éoﬁsult;mt '

frequency of .consultant prompts or cues, teacher or parent reinforcement, target béhaviors of pupils, and schedule _
for removal of antecedeht cues and reinforcing’ consequences. ‘ A PR
" ‘Terminal Objective I, = = . o N . , .
. To have each Satellite develop pilot courses and instruction which are closely related to the practical problems
* which face the inner city. et - Co o ' ‘ . )
For the Louisville Satellite, this objective is the same as’ Terminal Objective 11 inasmuch as the entire focus. i
of the EPDA project was aimed at the inner city.” The courses listed in that section ‘all achieved the aims of this -
. objcctivé. See in the main body of the report,. “Advisory Council,” Chapter II, for a2 more detailed account of how

*_the input of parents of the inner city was a major component in the planning of these courses.. -

 Terminal Objective 1V L - o
= To have the university component of each satellite incorporate into its dégree program .a course that deals with -
cultuggiiaioareness, decision-making and planned system change. ' : - :

o llCounSc'lo‘r Unit already'included a course in “Race Consciousness” which has been updated and revised

“'to make it more relevant to current needs (sce “Curriculum Revision” III, B - 3,a.) ‘Bu,t,,bcyond this course, the
entire course sequence has been revised to make pupil personnel workers more aware of the culture of the commun-

ity being served, and as has been explained, course content now includes elements for planned systems change, ‘
systematic problem solving and data-based decision making. . . . N

~Terminal Objective V o : 0 . A T
" " To have the State Depariment of Public Instruction adopt the requirement that a course which deals with cul-
tural awareness, planned system change and data-based decision-making be required for certification in PPS and-
school social work for inner-city schools. . . S ' , p -
_This is the. one terminal objective which the Louisville Satellite did not address itself to in the specifically:
" stated form. It seemed: both unwisc and unrealistic to attempt to get' the State Department to set up scparate
¢riteria for certification to ‘work in inner-city. schools. The administrative problems inherent in such a requirement
"~ would be legion. - o ' ‘ ' :

N  The Louisville Satellite did, }howcv'er», work very closely with the State .Départrﬁcnt_ on the pro“:bl‘cms‘ of c‘crtifica—

tion and inner-city needs. As has been noted, the director of the Division of Guidance Services of the State De-
- partment of Education has served as a member of the Advisory Council. ~ Perhaps even more significantly, Mr. >
~ Joseph Robinson, dhe of the co-directors of the project, was invited by the State Superintendent of Public Instruc-
" tion to serve on a five-man statewide guidance and counseling committee to help chart the course of guidance.
" in order that it remain an acceptable part of the total educational process. This committee has dealt with the role
and"status of counselors at all levels, the testing program, ‘preparation-certification programs, and the role and
~ function of the State Division of Guidance Services. (See “Undergraduate Degree in Guidance and Counseling”
111, B-4,b; and Appendix E_—Recbmr‘ncndations Made by State Guidance Committee to Superintendent'of Publi"c '
Instruction, for a more detailed discussion of work with the State Départment.) e ‘ .

- Terminal Objective VI __ . .
' To have each satellite” be able to support the decisions it has made with valid data; to have it secure evidence
. of the results it has achieved and evidence-of the effectiveness of its strategies. _ I . ‘
A iprcliminary needs assessment conducted in the fall indicated that truaf?l‘cy, \ta;rdin@s, fighting and attracting at-
~tention were “‘very severe problems.” The data from this needs assessment was used to generate modules gf instruc-
tion which would help to prevent and reduce the needs-related problems. These modules were evaluated ‘by the

" number of people who._completed (thie modules and reached the criterion level of performance. The ultimate suc- -
cess of the instructional program, ‘however, ‘depended not only-on the completion of the program’s objectives, but _
" oni the entry behaviors of the. participants and their ability to subsequently effect behavior change in the school: N
Module 1- - . . o B .
Behavioral Objectives o o ’ e : _ .
_-~" Twenty-nine of the thirty-two students completed the behavioral ‘objectives module. The module was self-- - -
. instructional and allowed subjects to complete it outside of class with-a ‘minimal amount of supervision. The °

e

to a parent or teacher. The behavioral change program will contain the six basic steps of the consulting process, ——-———




: I -

»

raults of thc attxtﬁé qucstxonnalrc indicates that this module was consndcrably hclpful” to partlclpants in ldcntlfy-
. ing and alleviating problems. “Further cvidence of the ctfcctlvcncss of thisTmodule~is Illustratcd—m@subscquent——#—vj—:
R modulcs whcre \Ob]CCtIVCS were corrcctly statcd : SR

'.ModuleII ' ' : o _ _
Intervention Strategies for the Cogmtwe Behaviorist ' R -
y ‘Twenty-six of the thirty-two participants completed. Ob]CCthCS 1 through 9 which culminated 1n cach trainee -
~ designing, 1mplcmcnt1ng, afid evaluating a: bchavxoral change program. Of the six who failed to’ complete the
. behavioral ‘change program, five of these. members were counselor aides and one was a parent. ‘A further. examina-
- “tion indicated that each of these six failed to reach the criterign level of performance on the preceding objectives. .
# " Little remediation was provided so that the standards of performance could be reached. It would app@ar that
" alternative modes’ of instruction or additional supcrvxslon mlght havc ‘been provxdcd to assist these pcoplc in
: rcachmg the criterion levels of performance. ‘ o .

One might question the advisability of requmng counselor’ aldcs or parcnts to complctc thc same’ objcctlvcs as
~school counselors or social workers. In this instance it might have been more appropriate to have made prgsclected. -
. objectives optnonal This, quite possnbly was one of the major weaknesses of the modular approach. Rather than

-utilize the flexibility that the modules offer, each PPS participant was required to complete thé same objéc ctives. A
future direction for the’ program might be an informal or formal task analysis for cach PPS role. Oncc job pcrform-
“ance has been described, appropriate objectives can be spccmcd to mcasurc these performances.

Although partncnpants found the. cogmtwc-bchaworal interventionist from “moderately to considerably hclp— o
ful” it was rated the lowest of the modules. (3.47). . Perhaps the participants felt the module to be too detailed. Co
Gcncrally, participants found Living with Children (4 14) and Teaching Discipline (3. 84) to be more helpful
“than the ‘modules in identifying and alleviating problems (Appendix D).. Further feedback from participants
indicated that the module provided- too much detail which was unreallstlc for the amount of time given to it. A
post needs ass&smcnt indicated that while flghtlng and attracting attcntlon were less severe. problcms than bcforc, _

' truancy and tardxncss were still consndcrcd ‘scvere problems @ S e g
| Module NI - oy
T he Behavioral. Comultant : : .
Of the thu'ty-two partlclpants only seven, all of whom were school counselors, completed the behavxoral con- - e

sultant module. - Ironically, all of the participants indicated this module was “considerably hclpful’ in- ldcntﬂ
- ing and allcvnattng problems (3 67): One junior high counselor . remarked, “This module was helpful but L
~ didn’t complctc it.” Furthermore, consulting tended to be a frequent techinique cmployed by PPS personrnél.
The cffcctlvcncss of the behavxoral consultant can only be mcasurcd by his ablllty to facilitate thgﬁtgachcr or
aluatmg the
pcrformance of the consultant whxlc focusnng on consultlng It may be that. wh11c the PPS Ap,y ant thlnks con- -

ncccssary to the consultant ] rolr .
. ‘0 L,

N s

Concluswn S
: ) 5{

e In effcct the body of thxs report, Chaptcr III “What was Accomphsw J,;/ IS an answer to thls gbjectxve
"~ (See pages 10 through:16.) Perhaps the ultimate test of the effectlvcn \-program is how and in what way
+ it has changed the chent populatnon, in tlus case, the studcnts of thc 1nn{ra61ty schools of Louisville. See III, A-5,
0 y, 1nner-c1ty school systcms that has been .
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UNIVERSITY OF LOUISVILLE | :
T e School of Educatxon L !
y SRR PROGRAM FOR SPECIALIST IN EDUCATION
! E WITH MAJOR IN GUIDAN._CE,AND RERSONNEL WORK
'. Program C Fall
PO S S e reieesirenrennanseee., BEGUNL Ll e Spring
Studcnt Faculty Advxscr B o Year = + Summier
i _Prcrcquxslta to 1. A masters program or ns cqulvalcnt in Gmdancc or f‘ "
- Admission to the . ; . Personnel Waerk.
o Program 2 Admlssmn to the Ed S chrcc Progra.m :
. VZ'I.Gcncral chulrcmcnts ' “
s ) EDFD' 649 Hlstory of Educatxonal Thought . i
‘. or ) ‘ : ] ' - )
EDFD 644. The Mcaning and S‘tructurc of Knowledge , . 3
EDFD 60! -~ Elementary Applied Statistics ~ - S s 2
| ¥ e S | B
Guidancs and Studcnt Personnel Spccnahzatlon . - L / S
(A minimum of 15 hours is required) ‘ - ' - e .7
 EDPY 671 Theories of Career Dcw:lopmcnt o R R ——
. "EDPY 721  Advanced Seminar in Guidance or Student : 2-8 i
o PexsonnclScmccs LY .
-.--...............a........,....,....;.».....'.'.-......'..a--...............‘.._.............._,.....‘w_
' EDPY 722 ‘ ’.Advanccd Thconcs of Counsclmg o S _. 2 i
- EDPY 750 Group Counseling: Advanced A Theory and Pracucc 3
“EDPY 709 Practicum in Guidance or StucIcnt chsonncl Services . - 2-6
EDPY 798  Field Study 3 S v ‘2
o o | ! 15-21 =
‘Related -Electives* ’ , S - v
_(Atleast one course must be in the behavioral sciences) - 3-11
30
*Rccommcnded Gmdancc Elcctxvc S - e B -
» "EDPY 725 - Consultmg with Parents and Teachcm B o : _ SR S
P
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UNDERGRADUATE DEGREE PROGRAM IN GUIDANCE ANT) COUNSELING 8

Bachclor of Scnence = D o o o N I
. GENERAL Enghsh 101-102 - R R 6
. v .EDUCATION: " Social Science chunrcmcnt o ! 6
‘ ' ) Humanmcs L y o _ 6 32
' ' Hlstory .' o 6
Natural Science chuxrcmcnt 6 . -
Physxcal Educatlon Actlvxtl& 2
v GUIDANCE. Edu'c-_‘. 420 Intcrvxcwmg L o 3
- . AND COUNSELING: Edue520 "Intro to Guldancc T 2 .
S - . - ~Educ.:540 *Eval. and Mcasurcmcnt A - 2 ,
""", Educ-’ 570 . Career and Educational Informatlon i . ) R
.~ '+ (for Employment Counselors) 3 '
. 'Educ. 571.. Voc. Dev,-Theory & Prac. in Counsclmg, .3 30
!~Ed_u¢_. 580 | 'Practlcum » . A . 4and 4 v' o
T , _ Educ. 596-597 Scmmarm Education . . 2and2.
’ o v , ""Educatlon Elccuvw Lo : ' -2
T ( . Educ 550 Human Dynamics of Group Prgccss R 3
~ DIVISION OF Psychoiogy 01 . a -3 L
‘SOCIAL SCIENCES - sociclogy 201 : , ‘ o 3 - 18
LT . ‘v-‘Elccuvmeocml Science ' : ST ' 12 ‘
T (wnth conscnt ofa.dwsor) :
R DIVISfON OFv v Elcctww in Humamtl&or Natural Science or both_ o ) 12;' ] . Y
HUMANITIES AND . (w1th consent of a.dv1sor) ' ' o o
' NATURAL SCIENCE PR
- ELECTIVES _ Electives -~ = A ’ 30 30
MINIMUM .TOTAL o : S22

- DEGREE REQUIREMENT o At least fifty of the total semester hours must be in Scmor .
s s S Collcgc level courses, carrying 300, 400, and 500 numbers.

Graduatc standmg 2.0 overall with 2 5 ih ma]or R ) . -
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l L "V_RECOMMENDATIONS MADE BY STATE. GUIDANCE COMMI'ITEE
S TO SUPERINTENDENT OF PUBLIC INSTRUCTION v

+
.

' -Preparatwn and Cem/watwn v - W ’ . S

1. An mdmdual could be certified as an cntry-lcvcl counselor w1th a baccalaurcatc degree. He must takda’
major in guidance and _counseling. -,

]ob Descnptwn ‘ Thxs person may counscl with studcnts in groups or mdrvndually He may assist

bc ch‘!nrman oLeLhc gurdancc dcpartmcnt . .

_ Master's Level . A person so certified could be chairmgn of thc gurdancc dcpartmcnt and functlon' .
: fas supcrvrsor of baccalaurcatc counselors and. practicum studcnts :

- Training Em phases Elcmcntary Program would have a heavy cmphams on Chxld DcveIOpmcnt and
'Carccr Education. - : N p -

/", 2.
a -

Secondary" Program would have a heavy cmphams on Carecr Educatron and Chxld Devclopmcnt :

Both of thsc‘approachm would speak to the pomt of view that thc youngsters’ career information
-would follow an orderly scqucntlal path.

2. Certification standard would be determined by the statc profcssnonal assocratron, Kcntucky Pcrsonncl and
Gurdancc Assocratnon It would include:

A. written examinations
B. oral examinations
C. satisfactory performancc of audio counsclmg tapes (cntcrlon to be dcvclopcd)

K

3. Grandfathcr clause to apply toall those presently ccrtlfrcd and engaged in guidance and counsclmg activities, .

Grand/ather Clause That all counsclors now working in the field of guidance are cxcmpt from the

ynew rcqurrcmcnts ‘ - ) -
Y
: Ncw pcrsons ‘with A.B. dcgrcc mcludmg teachers who plan to be ccrtrfxcd would takc ma;or courses
- from the baccaleureate program.- : '

M A. cquals advanced lcvcl Spccrahst/degr c——hlghcst level of practltloncr '




